*"DLRGROUP

Learning Community Design:
The Why, What and How Supported by Research

April,2025



LEARNING COMMUNITY DESIGN
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LEARNING COMMUNITY DESIGN

Learning Outcomes

How the BOLD change management process improved organizational performance
Realize how research-informed design is what’s driving the transformation of learning

environments
3. Discover the effectiveness of small learning community design for student and teacher

engagement
4. Understand the empirical research behind evidence-based design
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DISTRICT OVERVIEW

About Putnam City Schools

* West/Northwest part of Oklahoma City

* Located in the cities of Bethany,
Warr Acres and Oklahoma City

e 27 Schools in the District

Putnam City Schools District Boundary Map
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For more information, visit
www.putnamcityschools.org
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DISTRICT OVERVIEW

Putnam City Schools By the Numbers

District Ethnicity Breakdown District Enroliment: 18,298

m Hispanic ®m AmericanIndian m Asian m Black m Pacific Islander m White Multi



DISTRICT OVERVIEW

Capps Middle School By the Numbers

Capps Ethnicity Breakdown Staff:

87 Total staff, 67 teachers,
13 Support, 3 Counselors, 4
Principals

Enrollment:
971

e

m Hispanic ® American Indian = Asian m Black m Pacific Islander m White = Multi



DISTRICT OVERVIEW

Changing a Culture
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LEARNING SPACE RESEARCH

Why Should We Care About Education Design?

What impacts student learning progress?

Individual student variability = 50%
Teacher effectiveness = 30%

Physical learning environment = 16%

Hattie, John. “Visible learning: A synthesis of over 800 meta-analyses relating to achievement.” (2008)

Nye, Barbara, Spyros Konstantopoulos, and Larry Hedges. “How large Are Teachers effects?” Educational
Evaluation and Policy Analysis 26, no. 3 (2004): 237-57

Barrett, Peter, Fay Davies, Yufan Zhang, and Lucinda Barrett. “The impact of classroom design on pupils’
learning: Final results of a holistic, multi-level analysis.” Building and Environment 89 (2015): 118-133.




LEARNING SPACE RESEARCH

What does the research say?

B

TRADITIONAL Bi-foldi " OPEN-PLAN
Learningspaces 77 T Learning spaces

Solid wall

Store room - Classroom . Street-space . Commons



LEARNING SPACE RESEARCH

What does the research say?
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LEARNING SPACE RESEARCH

FINNS Framework

Activating
Design
Research

to Empower
Learners

“\
Flexibility & Operability
Movement Matters

Naturalness & Nature
Health & Comfort are Critical

Individualization
Physical Needs are Unigue

Stimulation
Activate the Senses
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Schools
work hard to change
from outdated

approaches
and toward learner-
centric education.




Schools
work hard to change
from outdated

approaches
and toward learner-
centric education.
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teacher-centered unused space non-functional group space separated learning

learning on display




What is BOLD A
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Bridging Creating Defining ‘ Designing

isolated Organizational a new way environments to
departments systems for change of Learning support learning



SUSTAINABLE CHANGE

What does our process
look like?

1l Discover Develop
drivers of change structures & systems
2 Imagine 5 Achieve
preferred ideal state desired outcomes
3 Define

transformational factors






DISTRICT EXPERIENCE

What does our process
look like?

| Discover

drivers of change \




DISTRICT EXPERIENCE

Discover: Understanding the learner
Day in the Life Activity
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DISTRICT EXPERIENCE

Discover: We help stakeholders discover why they need to change




DISTRICT EXPERIENCE

What does our process
look like?

? Imagine

preferred ideal state




DISTRICT EXPERIENCE

Guiding Principles

INQUIRY BASED
A shift from traditional teaching and learning to a learner-driven inquiry-based model

D SCALABLE
] Flexible, adaptable learning environments to foster cross pollination and casual collisions

DESTINATION

@?@} School is more than just a place to go every day, but a place learners want to go
O
O

COLLABORATIVE
Environment aligned to collaborative teaching and learning

Q



DISTRICT EXPERIENCE

Profile of a Learner

COLLABORATE AND COMMUNICATE

(@) Values multiple perspectives

O Works with others toward a common goal

O Can express learning in multiple ways

0 Engages in respectful conversations with students and teachers

o Can effectively express their thoughts and ideas

Can adapt to various group roles



DISTRICT EXPERIENCE

Profile of an Educator

RELATIONSHIPS

Purposeful about .. INSTRUCTION

Building Effective

Relationships Provides choice and

with all students /voice in learning
Uses Culturally Gradual release of learning
responsive teaching T 1o the students

@ Builds student interest into lessons
Utilizes trauma-informed

practices

L4

@ Provides relevant learning experiences

L

L
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Uses inquiry-based practices



DISTRICT EXPERIENCE

What does our process
look like?

3 Define

transformational factors




DISTRICT EXPERIENCE

Expectations/Academic

Practices

A1. Teacher Collaboration

Cross curricular teaching/planning

o Vertical (subject area) and

horizontal (grade level)

Teachers taking risks by trying something
new
Resource teachers (SpEd, Title, EL)
working in collaboration with classroom
teachers for ALL students
Collaboration with students to allow for
direction and flexible lessons. Example:
Going deeper into how Alexander Hamilton
fits into the study of the American
Revolution.

A2. Student-centered Learning

Extension of learning. Going deeper into
the subject area or unit.
Purposeful remediation. Targeted to align
with data from CFAs or Unit assessments.
Student ownership of learning.

o Voice and Choice
Students taking risks.

o Growth mindset




DISTRICT EXPERIENCE

Expectations/Cultural

Practices

C1. Learning Communities

‘Our students’

Authentic two-way conversations about
instruction/students/data

Scheduled time for Content/team/grade level
meetings

Student-led conferences

Effective use of technology

A community of continual learning for all

C5. Use of spaces

Co-teaching
Chalk paint/window markers only
Clear lines of visibility
Communicate which teachers are in which
spaces
Expectations of frequency of changing
spaces
Effective use of technology
o Virtual spaces
o Active learning in open spaces




DISTRICT EXPERIENCE

Learning Model Selection

Learning model: refers to the structure and delivery method of learning experiences

(Barber & Mourshed, 2007; Chenoweth, 2007, 2009; Hattie, 2011; Jackson & Makarin, 2018; Kulik,
Kulik, Bangert-Drowns, & Slavin, 1990; Pianta, Belsky, Houts, & Morrison, 2007; Reynolds,
Stringfield, & Schaffer, 2001).
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define a problem

design
resources, plan, brainstorm

inquiry and innovation

guiding questions, research

identify, brainstorm

discover

research, investigate,
innovate

learner voice and choice

solution

design and test

define

performance task
development, revision, and
presentation

feedback, reflection, revision

evaluation

evaluate

reflect
feedback, reflect, evaluate

public presented products

publish/feedback

share




DISTRICT EXPERIENCE

What does our process
look like?

Develop

structures & systems
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Resource

Discussion

Intervention

Maker Lab

Team Teaching
Learning Studio



wonder

discover
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Learning Commons|
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Teacher Planning
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Maker Lab



essential question
launch
define a problem

wonder
1

Teacher Workroom

Front Porch

Resource

Team Teaching
Learning Studio

Small Group| 1!

Maker Lab

Discussion

Intervention



Intervention

Discussion

Maker Lab

Colab

Teacher Workroom

Front Porch

Lab

Teacher Planning
Team Teaching
Learning Studio

Resource

Learning Commons|

resources
brainstorm

plan




Small Group| /1)

discover

Teacher Workroom

Front Porch

Teacher Planning

Intervention

Discussion

Maker Lab

Colab

Resource

Learning Commons|

research
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performance task development
revision
presentation

Learning Commons|

Teacher Planning
Teacher Workroom

Front Porch
Resource

Team Teaching
Learning Studio

Small Group| 1/
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Small Group)| §

Intervention

Discussion

Maker Lab

Teacher Workroom

Teacher Planning

Learning Studio

Team Teaching

Resource

Learning Commons|

feedback
reflect
evaluate



DISTRICT EXPERIENCE

Inquiry Training

o |
-, :-‘
Most of the Coaches -

l‘--
-

Beckie VanDrongelen Jamie Healy gy

Lindsey Carmon \ Padgett, Sheri L



DISTRICT EXPERIENCE

What does our process
look like?

Discover Develop
drivers of change structures & systems
Imagine 5 Achieve
preferred ideal state desired outcomes
Define

transformational factors




LEARNING SPACE RESEARCH

Testing

Collaboration

Mentally Challenging Work
Experiencing ‘real world’ projects
Belonging to the school’'s community
Critical Thinking

Hands-on Work

Collaboration

Experiencing ‘real world’ projects
Belonging to the school’'s community
Hands-on Work

Creativity

Critical Thinking

Mentoring

Mentoring Mentally Challenging Work

Creativity Testing
0 1 2 3 4 5 0 1 2 3 4 5

I Teacher Perceptions
B[ PRE-OCCUPANCY

Teacher Perceptions
POST-OCCUPANCY




DISTRICT EXPERIENCE

Achieve Engagement Index

At DLR Group, we believe it is critically
important to link our educational designs
to real impacts for students. The

DLR Group Student Engagement Index™
(SEI™) and Teacher Engagement Index™
(TEI™) are online survey tools that are
used to understand how our innovative
design solutions are making a difference
in students’ lives.

We utilized the SEI/TEI™ with a BOLD
client, having students and educators
complete the survey after their first year
in the school.

%

of BOLD teachers felt their classrooms
support movement versus 77% of the
national average.

v

0

of BOLD teachers spend most
of their time in collaboration
and shared spaces versus 33%
of the national average.
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DISTRICT EXPERIENCE

Ribbon-Cutting is Only Day 1: Post-Occupancy Research

Out of the 579 students
surveyed:

7 9% say being part of a neighborhood
makes them want to get better grades

o say being part of a neighborhood
7 O % makes them want to work hard

agree that the neighborhood
0
80 % design makes them feel like

learning is valued

7 50/ say the neighborhood design
° helps students take part in

collaborative learning projects




CAPPS MIDDLE SCHOOL RESEARCH

Supporting Inquiry Through Design

Launch

Erainstorm

Small group

Research

Prototype

Create

Share and revise

Present

Focus

Feedback

Student Responses: Activities x Spaces (n=207)

Darker squares indicate a higher percentage of respondents linking an activity to a space.

30

Out of the 579 students
surveyed:

61% identify small group discussion
happening in small group space(s)
o see creation happening in lab
63 % space(s)

see the discussion area(s) as a
0,
5 5 % space for group work and

feedback

Out of the 80 teachers
surveyed:

7 2% agreed “the neighborhood design
helps students utilize different
o spaces for various learning
activities



Questions & Discussion




Thank you!
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