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Learning Outcomes:

• How do positive behavioral intervention programs operate within a school and the 
benefits they bring to the student.

• Understanding potential hurdles or school cultural shifts that may be needed to 
make a behavioral intervention program successful.

• Gain understanding of specific design elements and components that can support 
positive culture and student behavior.

• Gain understanding of how the built environment and school culture can support 
the entire student's family and overcome negative generational views of the 
educational system.
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THE CHALLENGE: FACING A NATION



Absentee Rate

According to the U.S. Department of Education’s OCR, more 
than 6.8 million students (14%) nationwide were chronically 
absent during the 2013-14.1

In 2015-2016, 21% of middle schoolers had extreme to high 
chronic absence.2

Chronic absence rates were higher for students who were 
receiving free or reduced-price lunch, Black or Hispanic, 
English learners, identified as having a disability, and males.

Resources: 'Chronic Absence Patterns and Prediction During COVID-19: Insights from Connecticut (2021)
'Data Matters: Using Chronic Absence to Accelerate Action for Student Success' (2018)



Half of all mental health conditions start by the age of 14 but 
most cases are undetected and untreated.3

For children living below the federal poverty level, more than 
one in five (22%) of them have a mental, behavioral, or 
developmental disorder.3

Rates of childhood mental health concerns and suicide rose 
steadily between 2010 and 2020, and by 2018 suicide was the 
second leading cause of death for youth ages 10-24.2

It’s estimated that 3.6% of 10–14-year-olds experience an 
anxiety disorder.2

Mental & Behavioral Health

Resources: 'Declaration of a National Emergency Department Visits Among Children Aged < 18' (CDC)
'Mental Health American: Youth Data 2021 (Mental Health America)



Pandemic Health:
Youth aged 12-17, 13.8% report suffering from at least one major 
depressive episode in the past year. 4

Youth experiencing MDE continue to go untreated. Even among the 
states with the greatest access for youth, over 1 in 3 are still not 
receiving the mental health services they need.4

Beginning in April 2020, the proportion of children’s mental health-
related ED visits among all pediatric ED visits increased and remained 
elevated through October.

Compared with proportions of mental health-related visits for children 
aged 5-11 and 12-17 years increased approximately 24% and 31%
respectively.

Mental & Behavioral Health



Suspension Data 2011-2014:
Of the 49 million students enrolled in the public schools in 2011-2012: 3

o 3.5 million students were suspended in-school;
o 3.45 million students were suspended out-of-school
o 130,00 students were expelled.

In 2013–14, about 2.6 million public school students (5.3 percent) 
received one or more out-of-school suspensions. 4

o More than twice as many male students (7.3 percent) than 
female students (3.2 percent) received one or more out-of-
school suspensions in 2013–14. 4

o This pattern of higher percentages of male than female 
students receiving out-of-school suspensions was observed for 
all racial/ethnic groups. 4

Student in U.S. school were less likely to be suspended in 2016 than they 
were in 2012. Proportion of all students suspended from school at least 
once during the year fell from 5.6% to 4.7%. 1

Expulsion & Suspension

Resources: 'Suspensions are Down in U.S. Schools But Large Racial Gaps Remain' (NPR 2018)
'School Climate and Discipline: Know the Data' (U.S. Department of Education)
'Indicators 15: Retention, Suspension, and Expulsion' (NCES, 2019)





THE CHALLENGE: FACING GLOVER MIDDLE SCHOOL
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Glover Profile



Glover Profile



Glover KPI



MULTI-TIERED SYSTEM OF SUPPORTS (MTSS)



THE SHIFT: HOW SPACE CAN SUPPORT BEHAVIOR



DISTRICT DESIGN COMPASS



SUPPORT GLOVER MISSION
• Culture/Climate
• Student Growth
• Provide Services for All

DESIGN PRINCIPLES

Community
• Easy parent and public access to amenities
• Support the entire family. Waiting and meeting spaces should be 

child friendly.
• Staff communication and interaction is crucial to support 

Glover students. This should be support by a central lounge and 
smaller specific collaboration space

• Inclusiveness of students and spaces. Building layout should 
minimize isolation and anonymity of students and departments.

Connectivity
• Celebrate students along their journey. Create display areas for 

student awards and work.
• Communal space for collaboration throughout the learning 

environments.
• Centralized but diverse eating opportunities

Creativity|Curiosity|Variety
• Visibility into music/ art/ engineering spaces to encourage learning 

and discovery

DISTRICT DESIGN COMPASSConditions of Satisfaction for Glover 



Multiplicity
• Respect needs of students that can be over-stimulated
• Respect all students’ learning
• Equitable/inclusive bathrooms for students

Plugged/Unplugged
• Duel use space that can be used for student respite or 

disciplinary conversations.

Outside/Inside
• Natural daylight, outside in with plants
• Color, natural materials

Comfort
• Variety in comfortable and flexible seating that is student 

accessible
• Variety of scale in learning spaces.

Center

• Multi-purpose space that works for performances, music 
programs, award presentations

DISTRICT DESIGN COMPASSConditions of Satisfaction for Glover 



GLOVER FLOOR PLAN OVERALL



GLOVER FLOOR PLAN OVERALL



DISTRIBUTION OF SERVICES 



HOW CAN MTSS BE ENHANCED BY PHYSICAL SPACE?



COURTYARD



East Courtyard Interior Courtyard



CONNECTION



CONNECTION



PRIVATE 
MEETING 
SPACE



HUDDLE ROOM 



A SPACE
FOR EVERY 
STUDENT



Time: September 2, 2021– March 30, 2022

2,400 intervention support calls from 62 staff 
members.

90% of incidents are resolved in neighborhood 
between teacher & student or with support from 
intervention specialist.

10% of students are removed from 
neighborhood/classroom and access support in 
intervention room.

Removes stigma from students and relationship 
between students and teachers is maintained.

GLOVER BY THE NUMBERS



INTERVENTION
SPACE



1

INTERVENTION
SPACE



2

3

INTERVENTION
SPACE



BIOPHILIA



BIOPHILIA



RESULTS: NEW BUILDING, ENHANCED CULTURE



RESULTS: 
FINISHED SPACE



RESULTS: 
FINISHED SPACE



RESULTS: FINISHED SPACE



FOUR PILLARS OF INCLUSIVE PROGRAMMING



Facilitated by Dr. John Traynor (Gonzaga University)
Traynor & Glover: Building Empathy (October 2020)TEACHER TEAMING

October 2020 – September 2021 (Building Opening)



TEACHER TEAMING Task Force & Glover: Building Empathy (March 2021)



TEACHER TEAMING
October 2020 – September 2021 (Building Opening)

Staff Surveys (April 2021)



• Admin Adjustment & Staff Task 
Force Advisory Survey

• Team Announcements (April 
2021)

• Summer Neighborhood 
PD/Development (July/August 
2021)

• Building Opens (September 
2021)

TEACHER TEAMING
October 2020 – September 2021 (Building Opening)

https://drive.google.com/file/d/1giFQ_R9ePvXR-j_pgUhAWXKF1lLzMWM4/view?usp=sharing


STUDENT EXPERIENCE: MAKING CONNECTIONS



THANK YOU!
QUESTIONS?

For more information:

Mark Lund – 509.991.7539 or marklu@spokaneschools.org

Kelly Hendrickson – 509.838.8240 or khendrickson@nacarchitecture.com

THE WORLD CAN ALWAYS BE MORE HUMANE. WE CULTIVATE CREATIVITY AND EXPERIENCES TO 
MAKE EVERYONE IMPORTANT, INCLUDED, INSPIRED. NAC IS A MISSION-DRIVEN FIRM WITH A 

PASSION FOR ENGAGING COMMUNITIES. WE WORK TO ADVANCE LEARNING, ENHANCE WELLNESS, 
AND ENRICH LIVES.

mailto:marklu@spokaneschools.org
mailto:khendrickson@nacarchitecture.com

